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Assessment for Learning What?

Opverriding aim: enable young people to “Become
Persons”

To achieve this they need
intellectual sustenance

skills in thinking and collaborative working.
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Assessment for Learning What?

Intellectual sustenance

m High expectation of ability to understand and
think about significant ideas, real intellectual
challenges in the subject areas studied

m For analysis, critique, comparison and
incorporation in each pupil’s own fashion in her
ot his own set of values and constructs.
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Assessment for Learning What?

m Education as

u jnitiation into knowledge, modes of thought, social
mores and skills valued by society?

m developing reflective thinking, hypothesising,

problem solving, personal meaning?
m the process of “becoming a person’?
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Assessment for Learning What?

Becoming a person

m Self-determination a key factor in learning and in
relation to emotional and social influences

m A role of the teacher is that of counsellot -
helping pupils to perceive what they can do and
be.
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Assessment for Learning What?

ormation in relation to what
y wn words” (reflection)
application of doubt, the questioning of assumptions and
assertions, others’” and one’s own
for which the correct b
ppling with and

commitment to a view or a policy, an interpretation of a text...
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Assessment for Learning i . .
N - Assessment for Learning Action
and Becoming a Person g

sment for development” rather than 3 kC_V actions

m Establishing where the learners are in their
uppotts the acquisition of new psychological [

functions” (Black and Wiliam 2009, p. 19) earning

Formative a: ment contributes significantly to such

development - quali tive feedback and reflection are u Establishing where they are going

critical features in 7 = g L =

and confidence Establishi he d be d 1
ctetistic of independent and collaborative learning - BSOS AL 2208 Y U2 G002 [0 gt il

there
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Assessment for Learning Action Assessment for Learning Action

Dialogue (pupil-teacher and pupil-pupil) - crucial means of
eflect on their own thinking and to make

g rert, so that they can be

forward

. ) ) ) " about the topic
Activating students as instructional resources for one another i -
t and how they are thinking

Activating students as the owners of their own learning
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Assessment for LCﬁI‘ﬂiI’lg Action FASS ment for Learnmg Action

inal AfLL strategies (contribute to the broader or

previous slide) “Traffic lights", "wait time", "fat (ie, open) questi

WALT (We Are Learning Today), 2 Stars and a Wish
Sharing success criteria with learners oo shenls Teschaeues”

Classroom questionin:

Comment-only marking

Peer- and self-assessment

may be means of engaging pupils in aspects of the

necessary thinking, but they are not of themselves

assessment for learning

Formative use of summative tests
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Assessment for LCﬁIIllI’lU' Action

What is needed is really effective teaching of "intellectual
sustenance" incorporating many/any kinds of activity that cause
thinking and reflection

“Any teacher using formative and interactive dialogue for normal
subject teaching and feedback that encourages self-regulated
learning (targeting one’s own cognitions, affects Jﬂd action) is
engaged in a sub]ect ccific form of thinking skills programme.”
(Black and Wiliam, 2009)

helping young people to Become Pe
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Assessment for Learning
Examples

Action
Focus on attitude and motivation
Strategies to build confidence as a reader and to
encourage a wider enjoyment of reading
Opportunities to read to younger children
Asking her to list all the “r
which she is good as a basis for a reading record of
achievement

lntmducinu brmkﬂ beyond the reading scheme and
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Assessment for Learning
Examples

Hlst(n\' \\'1th 12- 1 ear ()ld
. .

oints of the pwiult ation and
for the uation - kept open the
insightful comment on their
work \\nhuut the help of th rmined 3-
cher nevertheless considered import
sclfh)l(]mw for pupils who wete not yet used to making evaluative
comments on one anothet’s work).
Tlu teacher was SQA P pal Examiner at Higher Grade. He duﬂ\ did not
v that pupils neede 2 7 “exam preparation” to achieve
good success in the examinations th: > was setting.

Early s
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Assessment for Learning

Examples

Lynne (aged 7)

Discussion showing

Limited concept of reading (just the

“scheme”)

No sense that it can be enjoyable ot that you could leatn

from it

Embarrassment: “Ah, you can’t rea

Louise Hayward, Emest Spencer,
University of Glasgow

Assessment for Learning

Examples

History with 12-13 year olds

self-and peer-evaluation of group presentations on researched

topics

process of learning as valuable as the subject content

practical application of history skills in the

research/presentations deepened understanding of the ideas and

evidence and

developed not only interest in history but personal confidence

and collaborative learning s

controversial and therefore stimulating tesearch topics

agreed criteria for an e ve presentation
cach
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applied by

Assessment for Learning

Examples

paration for examinations

Getting pupils to think out collaboratively how they would a

ull'n‘ past examination mathematic: q
knowledge covered in the course, worki
the question and using the GRC to identify ke
it is to achi

c111mrr onr

Engaging pupils igsaw" co-operative learning, working in a group to
nsure they had a full grasp of topics they and the teacher agreed w

them, then reporting to the rest of the class.

Enabling pupi privately their own and tl
speaking assessment tasks on the teacher's blog, so
them using the GRC without public embari
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that they could themselv
t.




Assessment for Learning
Examples

Preparation for examinatio

summative
scussion leading to an agreed
own and othe
Brainstorming approaches and pupils using
published I ne in marking pi
about the qualiti y
reported that 9 times out of ten the pupils became as accurate in marking
others' she was £)
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DOES IT WORK?

Improving the quality of learning
m Significance of moving from “teaching” to “learning”.

“It’s just the shift of emphasis from the teaching to the learning,
you know.” (Primary Head Teacher)

“It made me think how the pupil was thinking and get mj
into their mind and think.. , where is this pupil at? Why
are they not understanding, while to me it’s crystal clear? How

can I help them p How can I en age them not to

give up? How can I imagine I'm sitting in their seat listening to
i Secondary Teacher
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Attainment

m Black and Wiliam (1998b) - over 250 studies
linking assessment and learning

m Clear and incontrovertible evidence that
initiatives to enhancing effectiveness of the way
assessment is used in the classroom to promote
learning can raise pupil achievement
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ES IT WORK?

Improving the quality of learning

[}
itj )
happen overnight. It happened
what other

didn’t work. And maybe there were teasons for that. But the whole ethos
n, I still think it’s of huge value and that’s the w ould
t it to die. I mean, at my stage in life you could
years to go, too late to chan
only in your room on
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DOES IT WORK?
Improving the quality of learnin
Impact on self-esteem, engagement, and attainment

“Confidence grows. They would never go back. T a wee
boy working out there who had learning difficulties....he needed
support in language. He’s on the star pupil board. You wouldn’t
believe what he can write. And that’s all with his new self-
esteem. That’s all starting out with just a few words, saying,
“That’s brilliant.” ” (Primary Teacher)
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DOES IT WORK?

ttainment

Scale of the effect equivalent for an individual of between one

Attention to formative sment throughout the country would
have ed England’s position in the TIMMS from the middle of
the 41 to the top five

Evidence that the gain was likely to be even more substantial for
lower-achieving pupils
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Attainme

Scottish E A co-ordinators identified impact on attainment as

measured in national tes d other summative ass
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MAKING IT WORK

Pr

blems with previous Scottish r

® Research-informed ass

® Impact of the wider policy context of performativity and

multiple, parallel local and national policy initiatives

mong research, policy and practice ove
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MAKING IT WORK
Success factors in Aifl. formative asses
o Educational in

crsonal and professional integrity

» Systemic integrity
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ssments

T WORK?

Attainment - Highland Council formative

gogical changes (group work, pupil-pupil dialogue, pe
and self-evaluation, creative thinking, dialogue) led to reflection,
peer- and self-as ment, pupil autonomy and understanding —

valued by their teachers

“My exam results have improved over the last few years ... but

morte than the results, it’s just being in the classroom and seeing
gement of the pupils.”

Unwilling to be over-optimistic in predictir xam performance

“How did the pupils do?”

= Almost unanimous re:
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MAKING IT WORK

Problems with previous Scottish model
m Factors that get impede effective as
remained prominent:

= tendency to
quality of learning

quantity of work and p:

too much attention to marks/grades (much of it tending to lower pupils’
steem) rather than to providing advice for improvem:
the national tests became almost the sole means of a

rsimplifie Iback to pupils often s

than helping them to learn more effectively

ial and managerial purpo:

teachers did not know enough about their pupils’ learning needs
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MAKING IT WORK

factors in Aifl. formative ass

and wo hrough compl

sment

ational inte

yrity, what matters for
improvement of

ning occurring

complex idea) and actual

sout wh
rch and policy communities

ensuring depth of understanding ly matters —and implications for the roles
of teaching, res
crsonal conviction on the part of teachers, rescarches

and policymak
fonal participation in deciding action to take

- development forward
olutior

cquality, shating of issuc across

openness, y
all the communities involved

, problems, s and professional expertis
tive interaction and shating, networking in teacher groups in school and the wider peer

sroup

consistent policy

understandi and of the nature of participative

nt community priorities
i onal

pmition that the change pr ultima

full attention to all these importa rs and avoidance of over-simplificd
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MAKING IT WORK
Success factors in Aifl. formative as

m No ‘pilot’ and ‘roll out’ or ‘cascade’

ings that matter in the process of real change need to be fully
1 through by all particip: whether an individual or a

school is in the first phase of the development or the last
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AifL in a coherent national system of

assessment

Formative
Formative assessment School (and LA?) collection and
analysis of school's information
to inform provision and
improvement
Internal External
Scottish Survey of
Literacy/Numeracy
National Qualifications
International studies
HMIE inspections

Personal Learning
Planning

Teachers' judgements, with
local moderation and use of
National Assessment
Resource

Summative
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""Evaluating Schools, Assessing Pupils"

Biggest challenge is in conference title — how get
evaluative evidence about learning which does not have
negative washback on learning?

Well-intentioned political concetn to com sch
often narrows and impoverishes learning, because of
focus on the “testable”.

In any case, much test/exam evidence is
flawed/limited, though accepted as valid and teliable in
“accountability” info-gathering
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AifLL in a coherent national

To achieve a coherent system that fully promotes learning
— becoming a person — we need:
m Development of teachers’ commitment and skills on
the left side of the quadrant
m Policy commitment (national and EA) to all the
elements on the right side in ways that
B ensure extern: ments that validly what matter
and do not p e 4 iented teachin,
m take account range o s of a school, an

and the whole Scottish educational system, not only exam
5, in evaluating their success
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